Blended Learning (BL) is the integration of several approaches to educational processes which involves the deployment of diverse methods and resources, and learning experiences which are obtained from more than one kind of information source. As pointed out by Rossett, Douglis, and Frazee (2003), choices for blended learning go beyond the traditional classroom. These options develop knowledge societies, which are based on authentic and democratic foundations. A blended learning approach strongly requires a critical curriculum design and a change process in higher education, a wider multi cultural diversity, a shared power and more freedom in colleges, as it involves professors and learners in building interactive class management in higher education.
require interactive classroom managements and dialogic leaderships for democratic decisions. On the other hand, as noted by Bonk and Graham (2006) , Campbell and Hanlis (2002) , Grund, Grote and Gerber (2004) , Oliver and Trigwell (2005) , Sharma (2003) , and Whitelock and Jelfs Glasersfeld points out that knowledge is not passively received, but actively built up by the cognizing subject.
The function of cognition is adaptive, and serves the organization of the experiential world. RCT particularly focused on individual self-regulation and the building of conceptual structures through reflection and abstraction (Glasersfeld, 1995) . Furthermore, authentic learning depends on seeing a problem as one's own problem, as an obstacle that obstruct one's progress toward a goal.
From the RCT perspective, the cognizing subject cannot empower her/his experiences that all knowledge is constructed out of those experiences. RCT does not suggest that there is no external reality, but strongly mentioned that learners can generate her/his reality with the limits of their experiences. Professors and learners can operate it in their own private and self-constructed worlds.
According to von Glasersfeld (1995) , professors give to learners "necessarily remains tentative and cannot ever approach absolute determination" (p. 37).
MRT is based on contingency theory and information processing theory. First proponents of the theory were made by Daft and Lengel (1984) .The theory of Media Richness is one of the most widely used media theories. It argues that task performance is improved when the needs of task information are matched to a medium's richness or its capacity to facilitate shared meaning (Daft and Lengel Trevino, 1986) . MRT points out that media vary in certain uniqueness that affects personal ability to communicate rich information. Daft and Lengel (1986) RCT and MRT provide professors and learners within a framework of social interactions whereas they can be able to remain cognitively isolated. Besides, this approach can reduce ambiguity through MRT for empowering interactive classroom management in a BL setting.
The Framework for Interactive Classroom Management
Interactive classroom management should combine the learning and communication theories. The Radical
Constructivist Theory (RCT) and Media Richness Theory
(MRT) can deal with these educational environments. As noted by Jones (1987) , the result is a systematic approach towards interactive classroom management in which essential skills and procedures are merged with a coherent framework that can be served as a guide to practice. Table 1 shows a framework that focuses on a critical 
